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THE aims and PRINCIPLES OF TEACHING ENGLISH

It is a common knowledge that there are lots of languages in the world, and some of them fall into the category of international languages or languages of wider communication groups, such as English; French, German, Spanish, Russian, Italian and Arabic. All these languages are the official languages of the UN.

English language is very important nowadays. More and more people need English to attend universities and colleges, because now we have an opportunity to get higher education abroad. New ideas in science and medicine happen so quickly that it is impossible to translate everything into different languages. Most articles are published in English. English is the language of international communication in many areas of life: trade, air and sea transport, tourism and sport. Ukraine is establishing closer economic, politi​cal, scientific, and cultural relations with various peoples of the world. International relations are extended and strength​ened through the exchange of scientific, technical, and cultural information. In this situation foreign language teaching is a matter of state significance [1, p. 99-130].

In modern society language is used in two ways: directly or orally, and indirectly or in written form. Thus we distin​guish oral language and written language. Direct communi​cation implies a speaker and a hearer, indirect communica​tion implies a writer and a reader. Hence the practical aims in teaching a foreign language are four in number: hearing, speaking, reading, and writing.

Aims are the first and most important consideration in any teaching. Hence the teacher should know exactly what his pupils are expected to achieve in learning his subject, what changes he can bring about in his pupils at the end of the course, at the end of the year, term, month, week, and each particular lesson, he should know the aims and objectives of foreign language teaching. The changes the teacher must bring about in his pupils may be threefold: practical —pupils acquire habits and skills in using a foreign language; educational — they develop their mental abilities and intelligence in the process of learning the foreign language; сultural — pupils extend their knowledge of the world in which they live. Therefore there are three aims, at least, which should be achieved in foreign language teaching: prac​tical, educational, and cultural.

Practical aims. The foreign language as a subject differs from other subjects of the school curriculum. Whereas the teaching, for instance, of history is mostly connected with the imparting of historical laws and facts which pupils are to learn and the teaching of the mother tongue leads to the mastery of the language as a system (which is already used for exchanging thoughts and feelings) so that pupils will be able to use it more effectively in oral and writ​ten language, the teaching of a foreign language should re​sult in the pupil's gaining one more code for receiving and conveying information; that is, in acquiring a second lan​guage for the same purpose as the native language: to use it as a means of communication [2, p. 29-110].

The length of the course, the frequency of the lessons, the size of groups should also be taken into consideration in adopt​ing practical aims. The amount of time for language learning is one of the most decisive factors in mastering and maintain​ing language proficiency since learners need practice. The more time is available for pupils' practice in the target lan​guage, the better results can be achieved. Moreover, for the formation of speech habits frequency of lessons is a more es​sential condition than the length of the course.  It is not necessary to prove (it has already been proved) that intensive courses are more effective than extensive ones, for example, six periods a week for three years are more effective for lan​guage learning than three periods a week for six years [3, p. 54-87].

In foreign language learning all forms of work must be in close interrelation, otherwise it is impossible to master the language. However, attention should be given mainly to prac​tice in hearing, speaking, and reading. Thus pupils must achieve a level in their knowledge of the language which will enable them to further develop it at an institute or in their practical work. The achievement of practical aims in foreign language teaching makes possible the achievement of educational and cultural aims.

Educational aims. Learning a foreign language is of great educational value. Through a new language we can gain an insight into the way in which words express thoughts, and so achieve greater clarity and precision in our own communi​cations. Even at the most elementary level learning a foreign language teaches the cognizance of meaning, furnishes a term of comparison that gives us an insight into the quality of language. When learning a foreign language the pupil understands better how language functions and this brings him to a greater awareness of the functioning of his own language [4, p. 120-160].

Since language is connected with thinking, through foreign language study we can develop the pupil's intellect. Teaching a foreign language helps the teacher develop the pupils' voluntary and involuntary memory, his imaginative abili​ties, and will power. Indeed, in learning a new language the pupil should memorize words, idioms, sentence patterns, structures, and keep them in long-term memory ready to be used whenever he needs them in auding, speaking, reading, and writing. Teaching a foreign language under conditions when this is the only foreign language environment, is practi​cally impossible without appealing to pupils’ imagination. The lack of real communication forces the teacher to create imaginary situations for pupils, to speak about making each pupil determine his language behaviour as if he were in such situations.

Cultural aims. Learning a foreign language makes the pupil acquainted with the life, customs and traditions of the people whose language he studies through visual material (such as post cards with the views of towns, countryside, and people; filmstrips, for example, "Great Britain", "What Tour​ists Can See in London", "Disney Land" films) and reading material dealing with the countries where the target language is spoken. Foreign language teaching should promote puipls' general educational and cultural growth by increasing their knowledge about foreign countries, and by acquainting them with progressive traditions of the people whose language they study. Through learning a foreign language the pupil gains a deeper insight into the nature and functioning of language as a social phenomenon. [5, p. 125-170].

It should be said that practical, educational, and cultural aims are intimately related and form an insepa​rable unity. The leading role belongs to practical aims, for the others can only be achieved through the practical com​mand of the foreign language. But to achieve any aim it is necessary to remember about the Methods of teaching. Methods of foreign language teaching are understood as a body of scientifically tested theory concerning the teach​ing of foreign languages in educational institutions. It covers three main problems as:  content of teaching, i. e. what to teach to attain the aims; methods and techniques of teaching, i. e. how to teach a foreign language to attain the aims in the most ef​fective way to meet modern requirements.

Methodol​ogy of teaching English is based on the fundamental principles of Didactics. They are the following: scientific approach in teaching, accessibility, durability, conscious approach, activity, visualization and individual approach to instruc​tion, systematic practice. Except for the basic didactic principles Methodology of teaching English uses specific principles that are applied in teaching a foreign language. Let’s consider them.

Since the aim of teaching English at school is to teach the pupils how to use the target language for communicative needs’, one of the main methodologi​cal principles is the principle of communicative approach. It means that the pupils should be involved in oral and written communication throughout the whole course of learning English.

There are four types of language activities to be developed in pupils: listen​ing, speaking, reading, and writing. Each language activity has its own set of actions that are characteristic of this activity, thus special exercises are needed which should be adequate to each activity. So in teaching a particular language activity the teacher faces specific problems that should be solved since the de​velopment of each activity requires certain techniques and exercises. This is the application of the principle of adifferential approach in teaching English, i.e. each language activity requires special attention on the part of the teacher.

The principle of an inteerated approach is another methodological princi​ple. Pupils do not assimilate sounds, grammar units, lexical items as discrete components of the language, but they acquire them in sentence-patterns, pattern-dialogues related to certain situations. Pupils should use their skills in the four language activities as interdependent parts of their language experience.

The principle of durability implies the ability of a pupil to keep in his memory linguistic and language material he learns of ready access, i.e. the pupil can use units of the language whenever he needs them for oral or written com​munication. The durability is ensured: – by vivid presentation of material; – by constant revision and drills; – by the use of the material on the part of the learner for communicative needs; – by systematic control; – by constant supervision of pupil’s habits and skills on the part of the teacher.

The principle of conscious approach to language learning means that the language material is acquired consciously, the pupil understands what he learns. Such approach usually contrasts with “mechanical” learning throughout repeti​tive drill. So the pupils should acquire the rules of the language in order to be able to follow them in the act of Communication.

The principle of activity implies that the pupils should be active partici​pants in the learning process. Activity arises under certain conditions. According to the Sets Theory (теория установки) the learner should feel the need to learn the language, thus the main sources of activity are motivation, desire and interest in the language [6, p. 135-170].

The principle of visualization is very important in teaching English since the process of knowledge gaining begins with sense perception. The use of visu​alization makes the lessons emotionally coloured, gets the pupils interested and awakens their thought. It creates natural or almost natural situations for the use of the language as a means of communication.

The principle of individualization is getting very important at present. There always are some individuals in the class who learn more slowly than oth​ers, or faster than others. The teacher has to assess the progress of each individ​ual in the class and find the way how to manage the classroom activity so that the slowest learners are not depressed being left behind and the fastest learners are not frustrated by being held back. This principle is achieved: by using the indi​vidual cards; by specific selection of exercises for each group of pupils in the class; by the use of additional material, etc.
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